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—The" re;agnitian ﬂf’cultural plufalism as intfinsig in saeiety in ‘the ; RIS

¢

'Uniéed States 1s réceiving, increased attention from the nation's educators RS
- who realize that kultural diversity manifests itself daily in the classroon '

and oftepn- is Ehe source of cnmmuniég;ian bfeadeWﬁ, misuﬂ}Efstanding, ‘and .

;conﬂicr% R AR
E ' . .é‘ ' ' - )'
e Gﬂnsaqnantlyr school systems acrass ‘the :auntry are seeking to éevelep a TLh

=y

' .search as’. the result of 4 grant from the United States Office of Education
" for the- deuelapmént qfs?n Ethnic Studies Program in local schools, The ,

variety of currigulum nfferings that wilT deal w1th this cultural diversity
An substantive and affirmaEiVELways. .

o . . » v

The Jeffér&an Caunty;Public Schaals became directly’invnlved in this

s

"
B -
L -

grant rgsugted from a int-preposal by the UniVers;ty of Louisville, the .
Jeffersaﬁfcgunty Publl Schcals, and the Lcuisville Ghambér of Commerce. . . =

To meet grant guidelinﬂs, a cui?iculum wrltina :ammi&tee comprised af v
‘loeal instypuctional leaders’, and teachers' met during the months of July and
~August, 1376 ,‘te develop criteria for an ethnic studies. .program, ‘to analyze
- present ethnic studies cedrses, to construct mnde{ units for implementatiﬂn
i .
-=in cpuncy‘ilassrngms, and to plan ethnic faifs in six cnunty schopls.
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-{”Ihe Curriculum Wriﬁing C@mmiztee fcr the Ethnic Sﬁudies angram believes

Eﬁag an Ethnie Studiesggfagrah should cross diseiplinary lines thrcughéut

the curriculum and mdst @nclgﬁe the examination of majgr Echnie grnups'l
IEPfESEﬁtEd in Amerigan ‘societd. l .o \ - . _hég

" .
‘Bhe cammitzaé futthé: believes’that §Fe spec;fic characterigtias listed

~ below mark # definitive ethnic studids’ program' and should be tef1222263
i»varyihg degrées in ind;vidual ethnic studies éggrses.

,;?-‘:'.‘ s . -, { =

Gha;ggteristics - L “!! - V;f-‘v} ’ N

An Ethﬁié Studies Program, l@gicallyz"

. *EmphasleS the unlversallty cf human needs ' _
. Explores the experiences and contributions of &thnic graups S
. TAnalyzes fthe relatlanships between ethnic groups. oo

« Developsja: hiﬁtarical perspective of ethnic groups :

« . Provided a balan:ed accqrite and impartial- treatment of ethnic

" groups / » , .
.6, Analyzes ethnic myghs- and 5t§reatypes

7.- Contains lnte:d1321p11nary .elements

8. Explores. future prospects of ethnic grcups 4

‘ 9;"Eﬁdaf5éh’th% principle of social equality of indlviduals
" 10. Focuses on akfitudes and values of ethnic ‘groupg '
- 11, Prcmntesﬁ}ndividual self- awarene§s and feelings of self warth
12. Seeks acccmmadatian,;appréﬁiatlan .and acceptance’of zultur317

diversity’ . o ) . .
. ¢ . ~ & ' R
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. Dxplores t.he expeﬂitntes and tonttibuti-tms of ethaic growps - i | . | .

Analy 248 tha ttlatitznships between ethnit groups -

I i s - = T— o B

Devtlnps 8 gistorital n%rspectﬂve nf Ethnit g;gpps A N IR ST
¢ - ‘ — — — —_
e ] i

Etnvidts a balanted atcutate and impattial treatment of erhnic gI'DLlpSg _

; ﬂ Analyzes ethnic myths and sttreatypea / B .
- T ‘ ‘ -
- Cuntains_interdiaciplinsrs\glements.t_ N TS - R g
Explores fu;urE ptaspacts of ethnit gfﬂups - [ N
mp T N

';Endtrses Etht ptintiple of' social equality of iﬁiyﬁuals . _ ,' U , 5

Fatuses on attitudes and valuea of ethnit gtnup/ _ o - )

_! ‘Ptamttea Individus] stlf-awareness and feelings of EElf warth

! 082 0 , . —
- Seeks acconmodation, appreciatitm and accep_tante of eultural divezsity L _.
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*, * "BTENIC STUDIES--CULTURAL PLURALISM - s

Suggestd Time o A

Cghéép;s:k Fungamegtal Ideas to Be Understodd by the Student

ﬁescriptiaﬁAQEkthEIUpit : o ' R -

if'

. Understands the positive agpects of our pluralistig'sa;iety;

v

.This unit focuses on an introduttion to cultural pluralism as a

poseible personal perspective on society. Thrdugh participation in

a variety of individual and group activities, the student cpnfronts
-situacions that require an examination of her/his ethnic background °

and those personal values related to cultural pluralism,

One to two:weeks

Y. - ° , . .

. General Objectives

Regognizes diversity of culture, ethnicity, and custom as a strenmgth
of our nation's. heritage. SR 1

Examines real problems and real people of various cultures in our .-

rplufaligtig'§aeiégy_

Participates in experiences that will help build positive attitudes
of a:student's own cultural group and acceptance of other cultural

= % . 3
1 ﬁ - . J
. 5 a = . B -
BN ¢ :

groups. _ ¥

Acculturation . - _Ethnic group
Cultural assimilation’ \Helzing pot theory
Cultural diversity * © Mosaic

Cultural pluralism ‘ Salad bowl- theory

*

b -
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;Commients to Teacher = . vy L e

£

- The pretest of this unit has been designed to assist the teacher and

students in thetr study of cultural pluralism. The pretest (1) will ' 

{ ., allow the teacher to find out where the students.are in terms of the

- knowledge and values they have about' their own ethnic background and *~

cultural pluralism and (2) will assist the teacher'in determining
strengths, weaknesses, and misconceptions of the unit objectives
and consequently provide for more effective planning.

3
¥

‘.- The teacher ‘should explain the*inéemdéd uge of ;hé pretest prior to

the-time it is given. Students’ should be encouraged. to do their best
and to be as accurate .as they can in marking answers to each question.
. Make sure the students understand that the pretest scores will not LR
affect their grades. It is also important that the teacher—demonstrate
to the class that the pretest results are being used to make the
‘imtructional unit more interesting and beneficial. ) . y
= ; . % f . q N f_‘

1., Define the following terms: |

a. Melting pdt theory o .

b. Salad bowl theory T CT ’ ) e . L T

€. Cultural pluralism ’ ,ig

B

i

h.  Mosaic

8. Acculturation . T . oL : -
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Ethni¢ -Studies
X - Cultural Pluralism
i !ZQ_

What par;icular values or attitudes da you hold that may be part 'of .
.. _ your heritages - . 1

7 V g =
3. What dre your feelings about the following?
a. Ehé-félésdngGmén
**_ b. The role of religion ;
‘ o
£ ‘ ‘
- ¢c. Moral standards i
- ) = 7 .
d. Authority
&31' h

¥ =114i;'

In. what ways has the region in which you grew up influenced you?

5. What abgects or traditions from another ethnic heritage would you
like to incarporate into your 1life?

I

6. What values inherite

d from your ancestors make you the proudest?
g,

7. What are some advantages in

- ®

being aware of your ethnic heritage?




e ; _ Ethnic Studied
Cultural Pluralisg

8. . What objects from f@ur heritage do you cherish?

9. Can you think of any ways that your own ethnic background -makes you
unique from others?

i
'

10.- List at least five contemporary American problems and tell how the

problems are/are not related to cultural pluralism. '

11. List at least ‘five cultural components from the lives of your
grandparents. '

4

Group Participation
1. Participate in a small group discussion on cultural diveraity of
each member's grandparents.

2. Participate in a small group discussion on the effects that
acculturation and assimilation have had on each group member's
inner values, ’

3. Participate in a class meeting dealing with the topic, 'What is
an ethnic group?" !

4. Participate in a class meeting dealing with the topic, "What is
cultural pluralism?" ’




* pronounce each one. Pravide time®

Ethnic Studies
Cultural Pluralism
/

o

' Behavioral Db;ecc;ve l . ‘ . _ | e
" Following a class discussian on the concept af cultural plu?ﬁl;sm,
the student will write a one seatence definition for each of the
following terms: melting pot theory, salad bowl theory, cultural

pluralism, ethnic group, :ultural diversity, cultural assimilatlnﬂ
acgulturaticn, and mosaic.

Insttuctigﬂa1~Strategiasg Facilitating Materials

Give an oral iﬂtrndu:tign tn the © "Why Cultural Pluralism?"
Answer student questiang abcut the nature

of the unit. L R
Encaurage studenﬁs to take notes, since Pancil‘§gﬁfgé§ér e
the printed resources are llmited. §Q= . '

Involve students in a discussion of the
concepts of: che unit.

Chalkboard and chalk

Write the unit ccncepts on the bq§;d and
2 Dictionaries, encyclopedias,

class for students to'define each térm. 7‘\ textbooks, and other
“\available source
material
Digcuss;tha students definitions of the "Glossstg of Terms,"
eight concepts. o Appendix B, p. 17.
4 - 3 ’

B \" .

Comments to Teacher AN

' ... .

Read and become familiar with the unit ontent especially "Why Cultﬁral

Pluralism?" Appendix A, pp. 14-16, prior to the alass discusaion on the -~

‘unit concepts. '"Why Cultural Pluralism?'" may be reprcduzed and copies
given to the students. Also review the 'Glossary of Terms;" Appendix B

P. 17, and paragraph 5 on cultural pluralism, p. 8. Do not give dEgLnii
- tions to the students, word for word. Encourage students to develop
theit ovn definitions that fit the context of cultural pluralism.

8

S
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Ethnic sr;udifé
1

. ., Cultural Pldralism

-

Behavioral Objective 2 \

. Following the viewing of the filmstrip, Ethnic Herltage. A Living
Mosaic, the student (1) will complete a study guide (see Appendix C,
P. 18) on inner values related to ‘culture and (2) will enter into a
small group discussion on the effacts that acculturation and assimila-
tion have had orv-their inner values,

Instrgg;ioﬁglrsgfatag;es ) ' Facilitating Materials

Have the students to ask their grandparents, -~
their parents, or their guardians about

the values held by the students' . r
ancestors.

Introduce the filmstrip, Ethnic Heritage: — Filmstrip
Living Mogaic, and tell students key Ethnic | A Living
'pﬁ;nts they” should look and listen for C ,
during the showing. Show filmstrip.
Filmstrip projectdr
Cassetge recorder
Screen
After viewing the filmstrip, discuss the
main ideas of the filmstrip with the class.
Ansver any questions related to the -
filmstrip. \
Distribute a copy of the study guide "Inner Copies of '"Inner Values
Values Related to Culture." Encourage - Related to Culture,"
students to answer all questions. Students Appendix C, p. 18.
should understand that the answers will
not be challenged by the teacher or other Pencils :
class nembers, but ulll be sha:ed on a -
valuﬂtary basig., - _ .
;-ﬂﬂave the class, vorking in small groups, to Pencils
' discuss the effects cf acculturation and Paper
— "assimilation on their inmner values. Explain : 4
how the group will work and what the. "Group Processes," 2 .
responsibilities of each student will be. Appéndix D, p. 20.
Assign from four to gix students to each ’ T
group. o '

El

Comments to Teacher

Encourage studerits to find out as much about their ethnic backgrounds as

possible.” 1% may be helpful for students to interview relatives, examine
family histories, family trees, or 1ank at’ family photo albums, if they
are available, -

=

E




e ‘ Ethnic Studies .
' ' Cultural Pluralism -

. ) - , . A \E ,
’ Preview the filmstyip, Ethnic Heritage: A Living Mosaic, befotez}hé class

showing. This will enable the teacher to point out vhat the students

should look for during the showing. Have copies of ‘the study guide . o
"Inner Values Related to Cultire," Appendix C, p.jg8 , for each student

at the time the filmstrip is shown. ' :

If desired, discuss how values are determined and show the relationship of
values to culture. It may be necessary to discuss the meaning of heritage.
- : ; : - . }
Explain to the students that there are no right or wrong answers when they
complete the "Inner Valties Related to Culture' study guide. Since this
exercise deals with personal information, students may be reluctant tg
share all their responses with the rest of the class.. Keep.this in mind
vhen the group discussions on .acculturation and assimilation are in progress.

‘Before dividing the class into small groups for a discussion of the
effects that acculturation and .assimilation have on their inner values,
review the meaning of the terms acculturation and assimilation with the
class. Share with the class information on "Group Processes," Appendix D,
P. 20. Decide on the procedure you will' use to determine how to group the
students, befove the class begins. Students perform better if they kaow
in advance how they will be evaluatéd. Students may decide to elect their
own chairperson and recorder; however, be aware of pessible problems
unique to individual students. :

Behavioral Objective 3
Given selected questions on ethnic groups (see Appendix E, .p. 21)
and cultural pluralism (see Appendix F, p. 22), the student will P
participate in a class meeting (see Appendix G, p. 23).. //f

Instructional Stratepies . Facilitating Materials

Explain vhat a class meeting is and how it "Conducting a Class
may differ from other discussion groups. Meeting," Appendix G,
Urite the rules for a class meeting on the pP. 23. :
 board. Explain the different categories ) ,
.of questions and give examples of each. Chalk, chalkboard

Refer to the diagram for discuSsion leaders "Discussion Leader'
in Appendix E. Arrange the students in . Diagra%,“ Appendix
a circle. Write the topic on the p. 21, -
chalkboard, "What is an ethnic group?" '

Start the discussion, . ﬁ

[l

Refer to the diagram for discussion leaders "Discussion Leader's
in Appendix F. Arrange the students in a . Diagram,'" Appendix F,
circle. Urite the topic on the chalkboard, p. 22.

'What is cultural pluralism?" Start the

discussion.
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El

It is.important that you have control dpriﬁg‘the class’ meeting. ng“
- established rules must be followed if the activity is to be successful.'

Students should feeél free to enter into the dis

cussion but should not

" dominate the discussion. Involve every class member in the class, meeting.

1t may be necessary to call on some students wh

‘into the discussion.

Become very familiar with
Many fgeneral reference books are available in t

should @ Helpful in preparing for .the discussi

_-gather data related to the topics,*priof to the

* -

" of this'unit should prove to be helpful,
- - v . Y

Include quesﬁiansithat you believe to be approp
ability level of the students. Make an effort
kinds of questions:’ definition, personalizatio

For the purpose of this uhit:;ﬁ ethnic greﬁ§ is

o do not voluntarily enter

the topic in order’ to facilitate the class meeting,

he ,school's library and

on. Encourage students to.
discussions. The bibliography
_ : e

E
&

riate for the tgpi;ﬁén& the
to ask the three different
n, and challenge. E

‘defined as any group

~composed) of individuals of the same race, religion and/or nationality who

share a common and distindtive culture. It.may
interest group. - : C s

. ‘¥~,_\ ‘ - ;‘5 1,
Make sure that the*class members understand tha
in this unit characterizes efforts to (1) bring

w g E

also be @efinedﬁas an

_ L
t cultural pluralism asised
about mutual appreciation

antl understanding of the various cultures in America today,- (2) show that

- cdoperation of various groups in social, economic, religious, and political
. 'institutions is desirable, (3) promote apprecia
“folkways, beliefs, religious beliefs, landuage,

manners, and*(é)'sha%‘thét autonomy is desirabl

determining their own future with othdr érau?si

7o

The amount of time suggested for a class meetin

.suggésted in this unit will 'vary. Interest and

\
3

should be given ‘consideration. It is recommend
discussed on different days. = Y.

tion of diverse life styles,
family .structure, and
e for subgroups when.

g on either of the two topics
knowledge of the ‘students
ed that the two .topics, be -
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Objective 4

,ging,é discusgion -of ‘cultGral pluralism end given a study guide .
d tﬁj;pntemgééary American problems' (see Appendix H, p.24.),%

- the stydent will idehtify problems which’ all Americans. must try o

" solve ahdiindicate how thik problems ate/are not related to cultural
pluralism. = /- ’ ' 3 .

. -

. e
Facilitating Activities

. e W .

Instructional Strattpies .,

Encourage students to discuss the many 'Student notes

-different aspects of cultural pluralism ’

which have. been mentioned so £3r in the

unit. Ask several students to summariza

by giving thejir ‘ovn personal definition o S -
of cultural pluralism. . S . ” - S

-~

B

Distribute thé study guide on» =~ = Duplicated copies of
v Contemporary American Problems. - - "Contemporary American
Have the students. complete the . . " Problems Study Guide,"

| study guide, , : g Appendix i, p. 24.° .
. - S ;

Comments to Teacher - : ' i ,

!

Students may mention a variety.of problems both related as WEIlrégt‘ \

unrelated to cultural pluralism: unemployment,: inflation, busing, )
pollution, shortage of energy, shortage of:food, lack of medical care,

lack .of decent housing, and c¢rime. The students_should' identify those -
.problems related to cultural pluralism and suggest ways that cultural ~

pluralism can help to solve those problems,

s

; Students, should have an Qgpcrtunit§ to discuss their answers with the s
- “rest -of the class vwhen everyone has finished with the study guide.

!fi
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‘Glven a definitian gf eultufal diversity, the student (1) will list at M
- least’ five cultural components from thé 1%'35 of her/his grandparents ’
¢ (e.g., occupation, teligicn educatiun,g ype of residence, family

+ . values) and (3) will enter into a small|g¥olp discussidn. on ‘the .
Tcultural div%rsity of- the group s grandpdrents. . R

i
. :
;,5, uctioral Strafegies - °

*
%

. ! )
.. Facilitating.Materials ¥
LT N

‘Vflﬁé a definition of :ultural diversiﬂ, : . Chalkboaxd
on the chalkboard. Ask students for - -  Chalk Ce
Uexamples 0f cultural diversity. to makle , ') 'Pencil
sure that they understand the term. -: ' Paper
Have stydents to list at ldast five ', e ‘ .
cultural tamponents of ghe x . 'Y o

grandparents' lives.

Explain to’ the slass that they are t
3+ discuss the eultural diver51§y among the
' grandpsrents in their group. En:aurage
each”student to participate in the. ol : : .
" discussion. A%Eiﬁn studerits tu’graups. /o _ ) ' PR
Assemble class into groups and begin S R o
discussion. ’ R e

=

Comments to Teacher T : o

I

The teacher should be aware of the, general rules referred to earller Whéﬁ
group assignments'were made. :




K\J . . posT TEST _' L ¢ ’

N vcylkural Plur iisi;:l“ ' -—-‘; ' .-
- SUA S I A s =V

Ly e T e A ¢+
1. Define the following terms: =,

et . . ;
CoTAR e o, . i RC
E £ Lh 'd_ - = 5 . = - - *
% — -\;‘gi L k = N ;Y = ) 5
B fl.,!.%‘ Ao . L - < - . o
oy e . . -

‘

U s Héltir%p@t ‘thedry , U

= % et

NG e . . : Lo .

. \,.\ "b. Salad bowl theory g L - e .

¢ N ' B T /
aﬁ;ﬁ\ i . | ja R \ ‘ . . :‘é ‘

c. Cultural pluralism _ ) . ) "

o . T
& . i . i B . 4
S

d. fEthnii; :grﬁﬁp

. ) L

£ e, cultural diversity

v . . ' \ o {
T f. .Cultural éssimilacicn_ - ' . .

{ ' g 'Accultggati;@n . ” . T .. {

.
h. Mosaic 7 - ; { 4

A

" 2) What are your feelings about the following?

a. '1'17((@1& of women o
\ . | .

-

c. Moral standards

£ =

d. Authority  * , C)

PRI ‘ o ' s, 11
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4,

5}:Fhaf veluéé'inherited frém your ancéStors make you the pfaudgs;f

—(Whét‘gbjects‘fram yéu% heritage do you cherish?

In what ways hés. the region in which you grew up influenced you?
Y, oo ' { ' ' ' ;
. . ‘ ) o ’

L
What- a@jg;ts or traditions from another ezhﬁic heritage would you
~dike ED incorporate inta your life? .
- ':;‘ i =
. b -
:7 ) A 2 )

X“"_i ) ‘\:\ V
. . p -

L . | .

What advgg;aggs,areﬁthéfe in being aware of your ethnic heritage?
T ’ : LI (

R
» )

-

M
@
A
i ¢ . .

Can you think of any ways that your own ethnlic background.makes
you uniqueé 'from others?

g

&
-

el

+ List at least five contemporary American problems and tell how the

problems are/are not related to cultural pluralism. .
: , .,

Ethnic Studies *
i ‘ ; Cultural Pluralism.
* ’ % . » ) ) ) - a
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S . ' g ' » ) B A )
%} *L10. Lig.t c{at lesa; five :uitusal components from the lives of your
i} g gran pafent‘s.: o 7 : - St
et S
. F7 . . ‘ ; L .
' S i
_ ¢ r _ i }
™ 'Gfaup Pafti:ipatidn ] - MR _ -

1. *Pafticipate in a‘?&all group discussiaﬂl n cultural diversity
of each member's- grandpatemta; ’
. 2. Eatticipate in a small group discusaian on the effects that.
s acculturation and assimilation have had on Esch group member’ s
. " inner values-\ ! -

3.* Participate in a clasa meeting dealing with ;he tnpic,'"Wh :
is aE etbﬂicﬁgrcug?"

4; Participate Ln a ¢lass meeting dealing with the toplc, "What

18 cultural pluralism?”

- J

r

j
"

0O

[
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N o o "+ APPENDIX A
R ' WHY CULTURAL PLURALISM? . | q
1 = ‘ o, - = w
The activities suggested in this instructional unit seek to involve

students in a personal examination of .their own ethnic backgrounds and
pravide group experiences in the exp}@ratian of cultural pluralism in
America. Strategles selected. for the unit require studen;s to think
about their values and tliose of their familieg and to participate in
several group learﬂing situations. The unit relies heavily on insclass
_.student interactign. T o ..

Background informatiom 'for the teacher is included in this appendix
since the amount of information in student textbooks on cultural plural-
ism is limited. Thé teacher may elect to share this information with
the students.) " R o o

"Americans have much in common--citizenship,.a democratic way of life,

. values, that emphasize dignity, and a concern for individual perspnality.
But they are also:divided by genulnesdiffarencesi"l Southerners and
fmftl?uarﬂer:g:‘1 o not" speak quite the same language, blacks gpd whites do . .
not look allke, religious groups worship differently, and fvarious ethnie
groups prefer different kinds of music‘ Yet they are all Americans and
pfaud of their traditibns. - :

Perhaps the expezienees af this nation and its heterégéﬁéﬁus people and
the willingness to adécept rather than to attegpt to ‘wipe out differences
can be attribute, to the central fact of the American past, There is no
common anpﬁstzy, nor are there deep-rooted ties to the location of all
individual homes) Except for native Ameficans, we are all either
immigrants or offs pring of immigrants.

Cultural pluralism advocates that each group should retain its own

ethiic richness and identity while, at the same time, getting to know and
understand other ethnic groups. The "melting pot" theory has not worked.
The theory asaumed that our country, while composed of many nations would
melt a great many ‘of our differences into one united whole. The
nineteentli-century mythology of cultural sameness no longer is accepted

" by substantial segments of either minority cultures or dominant groups.
The ancient cycle in culture conflict leading from conquest, explaitaticn,
slavery, segfegation and discrimination to ghettos, reservations and
poverty, with regular stops along the way for frustration and rage, is not
a:e5p€aﬁle. Cultu:al plu:alism offers a workable alte:native. )
It is-important for each American to feel that her/his ethnic identity
(including racial, religious, cultural and sex group) 1s valuable. At

the same time, .the group. lidentity” of people in other groups must be '

logcar Handlin, Qut of Many: A Study Guide to Cultural Pluralism in
thewUnited States (New York: Anti-Defamation Lesgue, 1975). '

" 14 )
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respected., The “'culturally disadvantagedh idea with its inherent depial of
cultuxal identity and emphagis on "melting" down cultural diffefrences
apﬁéﬁ?ﬁﬁfﬂ‘ba grcssly inadequate in coping with the demands and needs
articulated by those wha speak for minority groups. -
On one hand, cultural pluralism encouragés an acceptance of differeg;és in
general,: Sécurity in one's own ethnic heritage insulates against a threat—
ened feseling when Sthers take pride in their heritage. On the other hand,
defensideness in the axpressiﬂn of ethnic” pride may be a reaction, or
backlash, from the group's struggle for social, political, and economic
equality. Such strong feelings of "us versus them" can'easily *lead to
stereotyping. g

- Americans have applied both the melting -pot and the salad bowl theories to
our plural heritage. The melting pot theory, promulgated in the late 1800s
as milliens of immigrants arrived in Awmerica, assumed that through economic

. and social opportufiities offered in the society by public-education and -

other means, immigrants would slowly give up their old-couutry wayc and

adopt "Amecrican' values, political ideology, and languege, Iddally,
through this blending of a voriety of ethnie groups, would :scrge’a ne
Americdn, one vho regresented the entireyrunge of national, racial, an
Eﬁhnic influence vithin Amerieca.

w
nd

The greatest challenge to the melting pot theory comes from members of the
black community who insist that rather than a true melting and merging of
cultural characteristics of all ethnic groups, white, Protestant middle-
class. values have been the ideal to which others must conform. The salad
ba¥! theory, or cultural pluralism, assumes an acceptance of or even a
delight in cultural differences and a renewal of interest in ethnic his
tory, values, celebratians, and art.

Cultural pluralism is more than a study of a given country such as Japaﬂ or
India. It must be a multicultural experience that shows the relationship
between two cultures. and, at the same time, tecggnisas the values and
contributions of each” group. Many students maysSyiew ethnic studies as a

- study of "them" while American studies is a stf@8¢ of "us.' .Qultural
pluralism provides for inclusiveness and divefsity of all groups--racial,
ethnic and religious and rejects divisiveness and exclusion of any group
or individual. The purpose and the promise of cultural pluralism is to
bring about democratiec social change, not to contribute to ethniec polari-
zation and sgcial conflict,

A positive a:ientatiéﬁ and exposure to a pa:tigula: culture is important
if an individual pEICEiVES ethnic and cultural diversity favorably.
Rejection by Chicanos, Puerto Ricans, Asian-Americans, Amefican Indians
and blacks of integration as 1t has occurred is based on their experience/!
in the United States. The slow pace of desegregation’ of public achools,
the sgarcity of Indians, Chicanos and other nonwhites at middle- and top-
management levels in our. scciety and our policy of defining and solving
world issues from the white man's point of view have caused these groups to

L
[
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~feel "out of the mainstream," Té;se_fa:ts agaut our nation point to the.

need for cultural plufalism: . . S o . o

: f; ' N = : = 7 . -
While sagial justlEE means equal tfeatment- _equil nppcrtuﬁitles, and. freéi
dom from diserimination, cultural pluralism implies socigl justice plus

' the right not to assimilate aid maintaing' that there 1s more than one

legitimate way of beiﬁg humsn withnut‘being treated %E a second class

- Altizen, . - q. o . .

&

;f:aiculture is to fumction effectively in a pluralistic relationship,
it must have a degree of unity with others. Each group must also define

- its cultural base and develop a sense of cultural identity, America will

have to openly affirm cgltgral, ethnic, and linguistic differences as good.
and pasitively identify resources which are worthy of preserving and
anhaucing, if we anntinue %c recognize Eultural diveraity as a vay of

¥

To endarse cultural plufalism is to endorse the principle that there is_

no one model American. To endorse gultuy 1 pluralism is to understand

and ap appreciate the differences that exist among the nation's citizens. It
ia to see these differences as a stitive force in the continuing develop-
ment of a soclety which professes a wholeésome respect for the intrinmsic
worth of every individual. Cultural pluralism is a concept that aims
toward a heightened sense of being "and of wholeness of the entire society
bagsed on the uﬂique strengths of each of its parts. :

=

';- = ’ . L »\?'imz N T Cultursl Eluralism-
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»Gmss;mt or TERMS

r

Aeeulcutatian-ﬁThe intermixture ef the sbared learnéﬂ behaviafa (Ehe
:ultufEE) af two previaualy diatinzt groups : e
N Cultufal assimilatiﬂn--A process whereby two or more pggviausly diztinet
. individuals or groups lose their particular identity or chdracteristics’
o agd become alike. This praﬂess reje:ts cultural pluzalism. R

‘Cultural diversity--Diffe:en:es among ' the :ultures of various sagigties =
1n rggard to both material things and. ways of thinking and behaving

Gultural.plurslism—sA system of thought cange:ning society that provides
~for the inclusiveness and diversity of all groups--racial, ethnic, and
: religious--and rejects divisiveness and exclusion af any group(s) or

o indi:idual(s) Y =
. . v
2 'Ethnie group==A group of peﬂple hiatatically related and/nr haviug a
E common and distingtivé culture.

Hélting pot theatj-?IhiS theafy assumes Ehat thrgugh ecuncmig and social Q 
‘opportunities offered in the .gociety by public education and other means,

immigrants wlowly give up their old-country ways and adapt "Américan
values, political idgalagy, and 1angpage. T ( v .

v Hbsaic-aAs used in this instructional unit, ﬁcsai: refers to the various
. combined elements (values, arts, traditions) that :ampase the "American
- culture,' :

, Salad bowl theary--This Ehaary assumes an acceptance or even a delight in
cultural differences and a renewal af 1nterest in ethnic history, values,
,cglebratians, and. art. Ny 7

o~
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o ﬂmsgvatmsmmrecmxmf

© What paztigular vglues or atti;udes do you hald that may be part af
. youp” he:i:age? = . . - L : -

e

i 3 . . : A
What are your feelings about the following?
_ / )

b. _The_falé of religion
. { ! '
¢, Moral standards
d.. Authority
In what ways has the region in which you grew up influenced you?

What objects from your heritage do you cherish? = - "f}? 

¢7 . v H : ﬂi-
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7. Whaz advanﬁages are. there tu beiﬂg aware of ynuf ethnic he:itage? !
i . ‘ N
d. Can you think cf any ways that your own ethaic baekg:nund makes yau
unique from others?
¢
&
| _ \ .
T~
- ¢ & M Ve i
o .
rl)"]\ 3
e o
7~ :

=1

—the-proudest?

e
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The small group is’ a basic type of class organization that may be uged

' effectively in a VHriety of ways. The objectives of the unit and the

- desired instructional strategies will determine whether the small group

is appropriate. . S
Effective groups require organization before the groups are formed. The
responsibilities of each group member must be clearly defined. The
teacher and ‘the students should establish the responsibilities of the
chairperson, the recorder, and the group members. :

'he teacher should He an active participant in group activities by .
__avking questions, offering suggestions, providing aid and encouragement;
and supporting students who lack group skills so that thiey will be” :
successful. p S . ‘ - .
: e C . _ o &
Students should be used as teaching aides. Individual students may.
.« instruct group members while thesteacher acts as a team leader, or: !
" teacher-aide groups may instruct in a cooperative effort with the =
teacher, _ R ST o : »

Prepare an evaluative instrument with sgudEQtéa Checklists, rating

scales, and quizzes may serve as evaluation instruments., It is important
that the students know, in advance, how they are being evaluated.
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| QEFﬁE

o CHALLENC%E’

. What

mm

What |
B the |
strongest
-} - ethrdo group -
inﬂmUlﬂtad .smu
) © today? -

do you think

"+ could be
done to improve

athnic prids

DISCUSSIDN LEADER‘S DIAGRAM

21

LI

F

PERSONALIZE

" Of which
_ of your
ethnic identity ~
you most
proud?

are the
ethnic groups
of which
yousroa
member?

What
are the
othnic |
Identities
of your ten
best friends?

F
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you identify that

'i@mtchp@ﬁ

to bo a part of
fural

o

p!uiﬂiixﬁ?

CHALLENGE *

. How
should the

government
promote

. pluraliam?

O

ERIC

Aruitoxt provided by Eic:

_a subcuitursl

DISCUSSIDN LEADER‘S DIAGRAM

= '

If you were

on a committes

‘to bring about

| reater appreciation
- for v:rlnu; mlmm

Isit related to -
eul' ! i, . ‘
pluralism?

&

culturalgroup,”
" otherthan © -
__yotir own,

. “doyou -
sppreclate most?

" Should
cultural
pluralism

beandamd .
'pubué schodh? '

‘How much
fuionomy should

~ group be allowed
in working -

out its own

social future?

22

: an.;pt a8 bgin; good

the atmﬁgl;! -
{ controls which ;
1 paup:, of

and worthy of
presgrving?
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-

A alasg ﬁgeting is a prablem—sglving technique that. involves the
_ whala glaaa and ‘can be utilized for -Aany number af purposes. :

-

- ngsticning

:7j§'~ Questinning gkills are basic to the canduct af a class meeting-
e Thfee Eypgs of questions are}utilized-

-ég Definitlﬂn questions--asking students' definition of con-
h cepts,-tapics or: p:ﬁbléms : : '

L~
"

'.Persanalizatian queaticns—easkiﬂg-the student to relate the
Enpic to her/his world :

c. Challenge queatiunsﬂaaskiﬁg the student to clarify state- L
ments, be creative, probe deeper into topics

- Leader Behavior 3

The .teacher should be sincere and honest in attempting to facilitate
group problem 5a1v1ng. The quality of the group may be improved by

showing warmth and enthusiasm, listening actively and fefléctively,

and using "I" statements, ,

Rules for Class Meetings

The general rules below willvhelp aehiéve a successful meeting‘.h

a. Have the group sit in a circle.

b. 'Insist that only oné person may ;alk at a time,
c. Talk about behavior, not people.

d. Deal with the here and now. .

e. Be positive. : N

33
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‘Instructions:
guida be answered in_sequence,
‘you can in the _space provided.
Space as indi:steﬂ by Ehe uestion number.

.3 ! -

to solve?

Answer the

=

It is impgrtsﬁt that the thfee questiaﬂs‘nn thi@ s;udy
Answer the questions as’ cnmplately as
uestions in the appre

- l}é Wﬁat are the common prablems which yau*feel all Americans mugf try

,ef

To what extent aﬁd huw is aultural pluralism relsted to éach of the

common preblems you ‘have 1isced?

In Column 3, fglluwing each prablem ygu have liated in number one, place

W

Z

2%

. Is cultural pluralism part of the problem? _
. Can cultural pluralism be used to help solve the problem?
~.C. 1Is cultural pluralism diverting attention from the problem?
Is cultural pluralism basically unrelated to the problem?

the apprapriatg letter (A-B-€-D, see below) to indicate the relatinn—
ship of cultural plu:slism ta the problem. . :
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1

cbjnetitcl nd/ *
_ .‘i Ihc priiusy abjceeiv; of the school -:tnrialg center 1is to i:pllilﬂﬁs

enrich and ‘support the’ ldueitiugll pfagfzi nf the iéhﬂgl.

- The ;chﬂel materials center -hnuld contribute tg th- aaeiil intiiiactunl °
:ulgu;nl and lpifitull dQVilﬂpﬁ-nE of Ehi students. :

g

-

Materials for the gchoﬁl ﬁ;tafilll e-ntnr should be :elagtld ‘by libtngiann _
in consultation with administrators, :uparvinnr:, faeulty members, :tudin:i
and parents. . _ ; : . v

. R-pu:lbli, unbil:ad, prafa:giﬁnllly prepared ;nlactiqn nid: shuuld be
consulted as gﬂiﬂll. , \ . - '
Gfit!fil fof selection ‘ o 7 7

Selection should consider the needs of the individual school based on a
. knowledge of the curriculum and on Tequests frui lﬂ!iniltritﬂfl and
. teachers. L . ‘ '
. B ~

nglidatgtiﬂn should be given: ta individuxl students’ h:-id on a knowledge
of nlignntlry and li:ﬁﬂdgry yquth and on ﬁaqu&gts af p:t-nta and ntudgntg.

Selection should provide far a wide range of materials on all 1gvelg of
difficulty, with a dive:aity of gpp:al and hgfp:eggntatian of different

ppinta of view. _ ‘ v i
Thq ins:fugtiannl materials should have high\lit;rgfy V!lg-_ %
Hlt;:inl- should have superior format. \\_,
m— - . , ! ’ \
4 _

Jeffarson County Public Schools. ;_z to Policies lnd‘?fﬂ:gdufal for
Li rarians. Louisville, Ky.: Jefferson Cﬂuﬂt? Bﬁat1 of E Edueatian, 1969.
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'BOOK SELECTION AND MATERIAL REEVALUATION PROCEDURES -

. . Reviseddune 27,1969 . . ..

‘We seek to educate young people in the democratic’ tradition, to foster a .recognition
of individual freedom and social responsibility, to inspire meaningful awareness
of and respect for. the Constitution and the Bill of Rights,.and 'to instill ‘appreci-
" ation of thesyvalues of individual personality. It is recognized that these _
democratic vgiues can best be transmitted in an atmosphere which is free from
censorship and artificial restraints upon free inquiry and learning and in which

academic freedom for teacher and student is énc%uraged.
It is_further recognized that there are areas of such a controversial or question-
* able hature that some restraints upon Complete academic freedom are necessary.

The Jefferson Cqunty Board of Education wishes to meet ignorance, hatred and -
prejudice noet with more ignorance, hatred and prejudice; but with understanding,
goodness, and reason,| Therein no individual will be allowed to impose his ' '
* personal views «in any subject area, and the best professional. behavior and
" individual thought will be expected at all times. When political, moral or
social problems arise within the classroom as topics of discussion or study,
opportunities for opposing poiﬁ;s of view must be provided. J ‘
The Board of Educaticn'does-ngtFadvoéateaa policy of ceﬁ?%;ghip, but a practice -
of judicious selectioh of materials to be used with gtudents 4n the classrooms
of Jefferson County Public Schools, and wants only to be helpful to the teachers
in providing good learning experiences for boys and girls. - Teachers shall use
prudent judgment in determining whether materials are of Suéh)ﬁatu:e and shall
submit items to their principal and supervisors for approval before inclusi®n
in their instructional programs. Should such material be séleeted’fofiﬁnclusign;
.In a teacher's curriculum.guigé,-and'objegticns to same evolve, the Board insists
upon the following. S - i : “
Individualgéanalved'will be provided an apﬁbrﬁuﬂiﬁy-tc'diSEUSS the matter
,- fully with ,local school personnel. : : '
& . . . T
The materials reevaluation procedure will be initiated ‘and conclusions
reported to the school and individuals involved. See attached BOOK o
SELECTION AND MATERIALS REEVALUATION POLICY. C ' '

s s
ok . i

VWith refe:eﬁcé'gp'library.béaésxpéé se and book selection,: the form used
in 1963-69 and the years before may be used. , See attached CITIZEN'S
BEQUESI_EDR,REEVALQATIDN&GF MATERIAL. ’ o .

' Furthermore, 'in recognition of the scope of this problem, the Board encourages thé
administrations of the local schools to form panels o: qualified pers ns, appoint-
ed fairly (e.g., teacher, parents and other school and community represewtatives)
to consider materials to be used in the curriculums that might have an adverge"
effect on students. In addition, the Board suggests that ind vidual schdnl
departments. be encouraged to consider, read and review all supplementary .

- curricular inclusions that might be offensive politically, s~1ially or otherwise.

K' ' "g'p _ L
| 3




- BOOK SELECTION AND MATERIALS REEVALUATION POLICY T

¢ * i = -

—t id ; , 5T R who haiigﬁge‘b: criticize ingtructional.
- miterials shall be asked tc complete the form Citizen's Reéquest for Reevaluation’

-of Material c@mparable to that suggésted by the National Cbunéil,éfrfea;hgrénguf

: a A _ < o . .

' After completing thé!ﬁbave mentioned form, a school committee composed of the

teacher in thé subject area, the principal, the supervisor .and the librarian -

shall review with :the.complainant the written criticisms and attempt to reach’ . |

a decision concerning the complaint: . “
If a decision is not reached which is satisfactory to the complainant, the

"principal shall request the Associate Superintendent for Instruction to delegate:
a central committee to _review and make a, final decision concerning the disposit-
ion of the complaint. - This decision will be reported back to the principal by '
the Associate Superintendent for Instruction. This central committee shall be
composed of an-administrator, a supervisor in the subject area under question, a
classroom teacher in the subject areag the Coordinator of Library Services and

- 4 mature* parent, preferably from the school district from which the complaint

' orginates. * No member of the central committee shall have been a member of the
local school committee with the exception of the supervisor. A

Thie materials involved shall have been withdrawn from general circulation and

- use pending a decision in writing®by the central committee.

o f

However, 'in the event the compia'iantrdbés,nét concur with thefdécisien, he' may
request that this child be excused”from any contact with the’objectionable subject
matter. ‘Such requests will be honored.’ ' : ot

*fhé_wcrd mature in Ehis:can;exﬁ‘aépligs to all members of the committee ‘and
means highly developed or advanced in intellect, moral qudlities and outlook..
The materiads center in Each_Sc&EQl sheuld have on file "Citizen's Request for
Reconsideration of a;Bcak"‘Eromaiﬁgigtudenﬁsi’Rightﬁ;érReadi- Reprinted by
permission of the National Council of .-Teachers of English; QOctober 16, 1963.
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c:zzzsn ] quuzsr ran EEEVALBATTQH OF HAIERIAL r

Type . . Book . ___ g;;-u A;Ew—fiw,'"w' Lg:;ur; AL

: gf mrvl, - ' ‘ !“ * ) = N ’ '\ ' . =8
Material = F:llu S ",E!?I;Df_ﬂj R Other °

Author (if known) ____ f;_r —

. . 7, f: o r ) o -
1‘1:1; — — — _ —
‘;.Puhliahcr (1f knnwn) e - gi; _ 7 ; L o |
' * o oo ' v ) o v L«S

. Eiquilt iniﬁiqggé hy — %5'1*4i‘ _ e
I-laghana — . y r:AdlEgsa — —_— ‘,7»i o

x'caﬁgliinaét rgérgaqn;é:

himself" :
: nganiSSEiﬂnB (Nama) . ..

i

£

'7‘* v gthar group (Nana) — : ,: ——e 7‘7“

-1, To what 1ﬂ tﬁc nltgrill dﬁ yau object? (Pleass ba gpacifie)

2. What do you feel Eigﬂf*ﬁﬁ-thg result of exposure to the material?:
7 . i . . . ) ! ‘rgy'; :7. . ﬁ

. _ ' 3:415:i - ) ——— ,
. Por “ﬁlt'ag@ group would you recommend this material? ___ '

i‘ ®

:-;:Ig therg anythiﬁgﬁgﬁné about thia material? _

71; Did you 1nspggt all nfkéhfh ‘material carefully? —__ VWhat pggﬁp?
K é;firg~ygu avare of the judgﬁén; of this matgriéfiby éfi;igs? _ ,:77 _
. 7. what do you believe {s Ehg;éhema or main idea in this iaggfial? _

-l — 5

8. Which of the following would you likg the n;ﬁagl to do ﬁigh thil E!E!!i!l?
—.__refrain from assigning it to your child ' . ' ; .

___withdraw it from all students
rgfer it tn the coomittee fnr tagvalugtian

'9;3 In its place what material if apy, wuuld you rgcammgﬂd that would convey
as valuable a4 picture and parspe:tivg of our civili:atian? -
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Aruitoxt provided by Eic:

fIhe Ethnic Haritage Studies Prgjeet is 5pansared
by the’ Jeffersaﬁ Caunty Public School System, the
jUrﬁvEfsity of Lauisville, and the Louisville

‘States® foﬁze of Education.

Caunty Eablic .Schools.

entennial Gorporation of the Chamber of - - i
Cgmmer:e and is-partially funded by the United

The unit is being used
ex:lusively by sélected teachers 1n Ehe Jeffersaﬂ &
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